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 SEQ CHAPTER \h \r 1This study is a comparison of two activities designed to encourage students in an introductory psychology course to read textbook assignments in a timely fashion.   
      



     Method

Two methods to encourage the students read the textbook where utilized in two separate courses, each course received a different activity.  The first activity is a written assignment for each chapter designed using the SQ3R method (Robinson, 1970).  Students read the chapter using the SQ3R method (Survey, Questions, Read, Recite and Review) creating questions for the sections of the text.  Next the students expand two of their questions into a paragraph.  The students may discuss a lack of understanding even after reading the text or answer their own question.  These questions serve to create a dialogue with the faculty member who responds to the question by adding to or confirming the students’ response to the questions.

Here are the written assignment instructions received by the students: 
Thinking & Reading  (Grey, 1997)
To think is to question.  If you read your textbook thoughtfully, questions will come continuously 
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to your mind.  Sometimes a concept or idea will not make sense to you.  Sometimes it will make sense, but you will disagree with it.  Sometimes you will wonder about the evidence for the idea, or about its 

possible applications to real life.  All such thoughts can be framed as questions.  As you read, jot down--in abbreviated form, in the margin of your textbook--some of the questions that come to your mind.  As you read along, you may find the answers to some of your questions.  Cross off the answered ones.  By the time you have completed the chapter you will have jotted down many questions.  Go back and read those questions and think about them.  Cross off any that you can now answer or that no longer seem very interesting.

From the questions that remain, select two and write them out in a more elaborate form to be handed in.  Each of these must come from a different major section of the chapter (there are typically three to five major sections in each chapter).  Each question should be written in the form of a brief essay (several sentences) and may come from any of the following three categories.

1.
Honest difficulty understanding something.  Some seemingly important idea discussed in the chapter is not clear, even though you have tried hard to understand it.  In elaborating on this kind of question begin by indicating what you do understand about the idea and then specify as clearly as possible what you don't understand.  If you think you might understand it but are not sure, state in your own words what you think to be the case and indicate why you are not sure.

2.
Questioning the material (disagreement, challenge, or requests for further evidence).  Here you understand clearly the point that the author (or the person whose idea is being described) is making, but you are not sure you agree with it.  Begin by stating succinctly the idea you are questioning, and then indicate why you are questioning it.  What leads you to think the idea might be wrong?  What kind of evidence would convince you one way or the other about this point?

3.
Questions that go beyond the material.  Here something in the chapter has stimulated you to ask a question that goes beyond the scope of the chapter.  For example, you might wonder if a particular phenomenon described in the chapter would apply under conditions that are not described.  Begin by indicating the idea that stimulated your question and then state the question.  Then you might propose a possible answer and indicate the kind of evidence that would allow you to determine if your answer is correct.

The second activity was an on-line quiz for each chapter of the textbook.  Five to 10 multiple choice questions were designed, for each chapter, to challenge the students’ understanding and knowledge of the text material.   The quiz questions were conceptual with a high level of difficulty.  The quizzes were untimed and the students are allowed to use the textbook.   Students were only allowed to take the quiz once.  
The timing of the two assignments was equivalent.  Both assignments were due on the second day of class room discussion for the chapter.   The two assignments also had equal weight towards the course grade.








           Results


To assess the effectiveness of the two activities completion rate and effect on overall course grade were compared.  Completion rate was found to be higher for the on-line quizzes (97%) than the writing assignment (81%).   The students’ change in course grade from midterm to the final grade was categorized into either down (grade decreased from midterm to final), same, or up (grade increased from midterm to final) (Table 1).  Chi-Square Analysis showed that the students in the on-line quiz course were more likely to show an increase in course grade from midterm to final, X2 = 5.17, p = .08.





     Discussion

Students are reading the text in a more timely fashion when the on-line quizzes are used as the method to encourage student to read the textbook.  The on-line quizzes also appear to have a positive effect on the students’ grades.  Previous research has shown the SQ3R method to be a useful technique (Martin, 1985) to enhance students’ reading comprehension. However, the current generation of students who have greater experience with technology may find the on-line quizzes to be easier to accomplish and find a reading and writing activity more time consuming.  This may explain why students were less likely to complete those assignments.   The technology savvy students may find the on-line quizzes less daunting than the writing assignment and because they are more likely to complete the assignment the students’ grades were found to increase over the course of the semester.
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Table 1

Comparison of Reading and Writing Activity and On-Line Mini-quizzes
______________________________________________________________________________

         Grades from midterm to final grade





Down

Same

Up

______________________________________________________________________________
Written Assignment

2

11

2

On Line Quizzes

3

6

8

______________________________________________________________________________
