EDUCATORS ENGAGED IN GROWTH

Mission Statement: Our mission is to develop high quality professionals who stimulate the continual renewal of schools within a multi-cultural society.

E341 Teaching Reading II

Instructor:

Susan R. Ridout

Office:


Hillside Hall 0012

Office Hours:

See office door

Phone:


(Office)  941-2367

e-mail:


sridout@ius.edu   

Course Type:

Lecture, practicum

Texts (Required):

Crawley, S.J. & Merritt, K. (2004).   Remediating reading difficulties (3rd).  Boston: McGraw-Hill. 

Flynt, E.S. & Cooter, R.B. (2004).  Reading inventory for the classroom.  Upper Saddle River, NJ: Merrill 

    Prentice Hall.

Catalog Description

E341 Methods of Teaching Reading II (3 cr.) P:  H340, P251-M20l, M310,  M311, M30l, E339, E340.  Diagnostic and prescriptive methods materials for corrective instruction in reading, including minority handicapped groups, with development of an appreciation for hardware and software that will facilitate instruction.  Students will be expected to participate in appropriate field experiences.

Disability Adaptation Statement: If you are seeing classroom accommodations under the Americans with Disabilities Act, you are required to register with the Disability Services Office. The office is located in the University Division, LB006. The phone number is:  941-2243. To receive academic accommodations for this class, please obtain the proper forms from Disability Services and meet with me at the beginning of the semester.

Beliefs: The faculty and staff of the School of Education at Indiana University Southeast affirm their beliefs graduates from the IU Southeast Programs have the knowledge, skills and dispositions to:

· Play a lead role in promoting success and positive change in themselves and others.

· Use effective methods to meet diverse educational goals.

· Create and manage safe and effective educational environments.

· Make decisions and validate progress toward educational goals using appropriate data.

· Achieve educational goals identified by state and national professional standards.

· Use contemporary educational technology effectively.

· Value and be responsive to diversity among students and within society.

· Collaborate with students, faculty and administrators to create caring learning communities.

· Infuse their practices with a broad knowledge of the arts, sciences and humanities, a strong knowledge of educational theory and practice and an in-depth knowledge in a specific field of preparation.

· Incorporate the concerns and resources of the local community into their professional goals and practices.

· Engage in continuous improvement and professional growth by setting goals and reflecting upon their progress toward achieving those goals.

· Encourage, support and mentor the professional development activities of candidates and practitioners in the field.

· Utilize critical thinking, creative thinking and problem-solving skills.

· Meet the needs of all students in a developmentally appropriate manner.

· Display the positive behaviors and dispositions that are expected by the professional community.

· Communicate effectively with students, parents other professionals and members of the community.

· Project a coherent vision of education as a personal and professional activity.

· Participate in professional organizations related to their educational roles.

Danielson Model

Division of Education’s Conceptual Framework
Domain 1:
Planning and Preparation

Domain 2:
The Classroom Environment

Domain 3:
Instruction

Domain 4:
Professional Responsibilities

Domain 5:
Content Knowledge

Adapted from:  Danielson, C., (1996), Enhancing Professional Practice, ASCD.

INTASC PRINCIPLES:
The basic principles upon which Indiana standards for licensing new teachers will be based were generated by the Interstate New Teacher Assessment and Support Consortium.

Principle #1:
The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

Principle #2:
The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social and personal development.

Principle #3:
The teacher understands how the students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Principle #4:
The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Principle #5:
The teacher understands and uses a variety of instructional strategies to encourage students’ development of critical thinking, problem solving, and performance skills.

Principle #6:
The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Principle #7:
The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

Principle #8:
The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social and physical development of the learner.

Principle #9:
The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

Principle #10:  The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students’ learning and well-being.

Model Standards for Beginning Teacher Licensing and Development: A Resource for State Dialogue.  Washington, D.C.

IRA/NCTE

STANDARDS FOR THE ENGLISH LANGUAGE ARTS

1. Students read a wide range of print and non-print texts to build an understanding of texts, of themselves, and of the cultures of the United States and the world; to acquire new information; to respond to the needs and demands of society and the workplace; and for personal fulfillment.  Among these texts are fiction and nonfiction, classic and contemporary works.

2. Students read a wide range of literature from many periods in many genres to build an understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human experience. 

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts.  They draw on their prior experience, their interactions and other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics).

4. Students adjust their use of spoken, written, and visual language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes.

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes.

6. Students apply knowledge of language structure, language conventions (e.g., spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts.

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems.  They gather, evaluate, and synthesize data from a variety of sources (e.g., print and non-prints texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience.

8. Students use a variety of technological and information resources (e.g., libraries, data bases, computer networks, video) to gather and synthesize information and to create and communicate knowledge.

9. Students develop an understanding of and respect of diversity in language use, patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles.

10. Students whose first language is not English make use of their first language to develop competency in the English language arts and to develop understanding of content across the curriculum.

11. Students participate as knowledgeable, reflective, creative, and critical members of a variety of literacy communities.

12. Students use spoken, written and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).

Course Objectives:  


Knowledge Base

-Identify problems readers encounter.


-List principles of assessment and remediation.


-Describe various forms of informal and formal diagnostic measures.


-Define diagnostic terminology.


-Learn ways to effectively involve parents in the reading program.


-Discover ways to deal with all children in the reading program.

-Consider multicultural experiences which can be incorporated into the reading 


program.


Application of Knowledge Base






-Demonstrate the ability to administer an IRI/running record.


-Plan lessons which are based on diagnostic procedures.


-Teach lessons in a clinical setting.


-Create activities use strategies which reinforce word recognition.


-Create activities which reinforce comprehension.


-Use current technology as a remediation vehicle.


-Write a case study.

-Write double response journal entries for assigned chapters.

Knowledge Base:

Cunningham, P.M. & Adlington, R.L.  (1999).  Classrooms that work.  2nd edition. Harper Collins College Publishers.

Ekwall, Eldon. (1994).  Teacher's handbook on diagnosis and remediation in reading.  Boston:  Allyn and Bacon, Inc.

Ekwall, E. (1998).   Locating and correcting reading difficulties.  Boston:  Allyn &


 Bacon, Inc.

Flippo, R.F. (2003). Assessing Readers: Qualitative Diagnosis and Instruction. Portsmouth, N.H.: 

   

 Heinemann.

Gillet, J.W. & Temple, C.  (2000). Understanding reading problems: assessment and instruction.  New York: Longman. 


Gunning, T.G.  (2001).  Building words.  Boston: Allyn and Bacon.   


Miller, W.  (2000).  Strategies for development emergent literacy.  (2000) Boston:



 McGraw Hill.


Pinnell, G.S. & Fountas, I.C.  (1998).  Word matters. Cambridge, MA: Heinemann.

Rhodes, L.K. & Shanklin, N.L.  (1993).  Windows into literacy: Assessing learners K-8.  Portsmouth, NH: Heinemann.


Tompkins, G. (1997).  Literacy for the 21st century: a balanced approach. 



 Columbus: Merrill.


Tompkins, G. (2004) 50 Literacy strategies: Step by step. Upper Saddle, NJ:



 Pearson, Merrill Prentice Hall.


Current Journal Articles from: Language Arts, Phi Delta Kappa, The Journal of Reading, The Reading Teacher, and IPSB Standards for Language Arts.

Calendar: See handout

Grading: See Contract
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