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Catalogue Description: Diagnostic and prescriptive methods and materials for use in corrective instruction in reading, including minority and handicapped groups, with development of an appreciation for hardware and software that will facilitate instruction.  Students will be expected to participate in appropriate field experiences.

Course Intent: Students will develop an understanding of the relationship between language cueing systems and the reading act. This relationship will serve as a foundation for reading assessment.  A working knowledge of the research related to reading and literacy assessment will be developed.  Issues related to cultural awareness and assessment will be addressed. Authentic assessment strategies will be emphasized.  Reflection upon one’s own literacies, the literacies of the student being tutored, and instructional practices will be explored.  

For the mission, belief statements and goals of the SoE please see the SoE webpage at www.ius.edu.
This course is based upon seven beliefs about learning:

1. Learning is an active, personal process. We will begin by exploring our own personal literacy experiences as a foundation for our understandings of how humans develop literacy.   We will reflect upon our own experiences with assessment as a way to understand our stances toward assessment practices. 

2. Learning is a social process in collaboration with others.  By sharing with each other our understandings, we are able to expand upon our own response to the materials we read, and the strategies we try.  This discussion and collaboration will be accomplished in small groups, in pairs, and as a class. 

3. Learning involves taking risks and supporting others in their 

explorations. We will act as a support system for each other as we learn about the relationship between language and the reading act.  As we explore various assessments we will serve as a support to each other in our growth and knowledge. 

4. Choice allows learners to connect to their personal experiences and feel ownership in the learning process. In this course we will have choice over what we read, how we respond to what we read, and the experiences we provide for the students being tutored.  Our choices will reflect our personal experiences and our individual needs as teachers, parent, and community members. Just as we will experience personal choices, we will provide multiple opportunities for the students being tutored to make choices in their learning.

5. Learning occurs when we make connections to our own experiences. We will help students being tutored make personal connections between using literacy acts and their personal lives.  We will use our own personal experiences as a foundation for our learning about assessment of literacy practice.

6. We live in a democratic, multicultural country. In order to be successful teachers we must embrace the principles of democracy for all members of our environment. As members of a democratic, multicultural country, it is imperative that we provide, in our classrooms, a foundation in the multitude of choices available to all as citizens. As teachers, our awareness of alternative cultures enhances our students' opportunities. We will examine the manner in which assessment is a construct of culture.  Questions we will explore include: In what ways do school assessments privilege one cultural group at the expense of others? What is the relationship between culture and assessment?  How can teachers use cultural knowledge to enhance literacy assessment in classrooms?

7. Learning is reflective as well as active. We will have opportunities to reflect upon the information encountered in class and observed in schools.  Reflection upon what we have learned and want to learn is key to actively taking responsibility for one’s own learning process.

As stated in the course intent, the focus of this course is the understanding of literacy practice and its assessment.  My focus as the instructor is to facilitate the learning experience, but the responsibility for what you learn and how much you learn lies with you. 

Course Texts:

Clay, M. M. 2000, Running records for classroom teachers Portsmouth, NH: Heinemann.

Fliippo, R. F. 2003. Assessing readers: Qualitative diagnosis and instruction Portsmouth, NH: 

Heinemann.

Owocki, G. & Goodman, Y. 2002. Kidwatching: Documenting children’s literacy development 


Portsmouth, NH: Heinemann.

• Various assigned readings

Course requirements

1. Assessment Notebook (Standard I; Standard IV): This will be a compilation of professional materials related to the following themes as they relate to assessment:

a. reading comprehension

b. vocabulary development

c. spelling assessment

d. assessment of writing

e. reading attitudes

f. motivation to read

g. state and national standards in reading

h.  cultural issues related to literacy

i. biliteracy

j. helping parents understand the reading process

k. standardized measures of assessment

The notebook should contain material the student has researched and collected related to these areas.  It is expected that the student will use scholarly research sources for the material included in his/her notebook (see IUS School of Education Disposition Statement #5). While students will receive materials related to these areas in class, it is expected that the majority of the material included in the notebook will be the student’s responsibility. Each article should include a brief summary of the article in your own words (not the abstract). This notebook should be viewed as a resource you will draw from regularly when you are a classroom teacher. 

2. Tutoring an individual student (Standard III; VIb) You will tutor an individual student chosen by the classroom teacher as needing additional instruction in literacy experiences.  You will develop daily lesson plans (see #3) that will address needs you have seen in the child’s literacy skills.  As a part of the tutoring experience, you will maintain communication with the child’s teacher and parent.

3. Daily lesson plans (Standard I; II):  You will prepare a daily lesson plan for the tutoring of your child.  You may use whatever format best fits your style; however, your lesson plans must include the following:

a. A detailed reflection of the tutoring session from the previous day (include a discussion of what you saw the child doing and how what you did – or didn’t do- contributed to the experience.)

b. Rationale for the experiences provided during the lesson based upon the previous day’s experiences. 

c. An action plan.

d. An assessment plan for each experience.  (How will you know the child has learned/done what you wanted him/her to learn/do?)

Lesson plans are to be emailed to me via ONCOURSE no later than the Thursday prior to the tutoring session.  I will respond to them via ONCOURSE on Friday.  If necessary, revisions must be sent to me no later than Sunday at noon. 

4. In class participation (Standard I, IV): It is expected that you will come to class prepared for discussion (see IUS School of Education Disposition Statement #4). It is critical that you keep up with the reading and assessments.  You will be asked to: 

create a shoebox museum,

write a literacy autobiography,

analyze a transcript, 

complete a Burke Reading Interview, 

mark and code a miscue analysis, 

mark and code a running record

conduct an IRI

administer and analyze a cloze 

analyze a piece of your child’s writing, 

analyze a clip of a child reading

reflect upon various assigned readings. 

videotape yourself tutoring your student a minimum of twice 

maintain accurate records of the child’s progress

demonstrate a working knowledge of the English grapho-phonetic system

demonstrate a working knowledge of the English syntactic system

demonstrate a working knowledge of the conventions of the English



 writing system

4. Student Inquiry Project (Standard 1; III): You are to engage your student in an inquiry project that will develop various literacies.  Students should be asked to study an area of interest by reading about that area, to produce writing about their learning and to develop a visual representation of their learning for presentation on May 2nd.  These projects will be presented to the other students being tutored, their parents and various staff members. 

5. Final Report (Standard IV): You will produce a final evaluation of your work with the child you have tutored.  This evaluation will contain a discussion of the child’s strengths as a user of language and of his/her areas for further instruction.  It will be based on the formal and informal evaluations you have used all semester.  It is to be presented to the child’s teacher and therefore it should be completed as a professional document. Failure to produce an acceptable evaluation (word processed, conventionally sound, stylistically appropriate) will result in the assignment of a grade of C- and the course will have to be completed again.  This section of the course expectations is not subject to an incomplete grade.

Professional behavior (School of Education Dispositions): Due to the nature of this course any absence (other than your own personal illness with a doctor’s excuse or a death in your immediate family) will lower your grade one full grade. Should you need to be absent, you must contact me at least 4 hours prior to your absence. Even with a doctor’s excuse, unless there are extenuating circumstances, should you fail to connect me prior to class your grade will be lowered.  In addition, should you be absent, you are to contact Greenville Elementary School (812-923-8231) in order that arrangements might be made for your child to leave school at the regular dismissal time. You are highly encouraged to have perfect attendance!

Refer to the IUS School of Education’s Statement on Professional Dispositions for further expectations regarding professional behavior.  Failure to behave in a manner that indicates an ability to function as a professional teacher will result in a conference between us.  Continued lack of professional behavior will result in a conference between you, your advisor and me to discuss you continuation in the Elementary Education program. 

Evaluation  

Members of the class will be asked to engage in self-evaluation on all aspects of their work.  Students will also participate in peer-evaluation, and experience all forms of evaluation studied during the semester I will offer guidance as to how your work can be evaluated.

 As this is a course in assessment of literacy, emphasis will be given to the extent to which you are able to identify issues related to literacy strengths and weaknesses and to plan appropriate instruction to address those issues.  

Periodically you will be asked to submit self-evaluations based upon the work done to that point and to outline your goals for the remainder of the semester.  The final grade for this course will be based upon the extent to which the minimum standards for each class experience (excluding the final report) are met and/or exceeded. 
